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Improvement of the communication between teachers
and students in the coaching programme and in a process
of action research’

Michal Lory?

Abstract: The paper seeks to explain the process of the coaching programme for teach-
ers in elementary” schools in Israel in an action research, for the improvement of the
communication between the students and teachers. The objective of the present re-
search is to launch a group coaching programme amongst fellow teachers in the school,
including to design and examine this experience in the format of an action research
with emphasis on the potential influence of the nature of the communication between
the teachers and students and as a result on the academic achievement of the students.
The research presented in this paper is based on the qualitative and quantitative re-
search approaches. The validation of the research findings is performed primarily on
the basis of triangulation between the interviews held with a group of teachers and the
personal questionnaires* distributed to the teachers and their analysis [Ellis, Adams,
and Bochner 2011].

Keywords: group coaching, action research, research programme, reflection.

JEL codes: H75, H52, ]24, K12.

Introduction

Coaching is defined according to the International Federation of Coaches in
research studies dedicated to the understanding of the concept of coaching,
as a process of ongoing relations between the coach and the coachee, relations
that focus on the achievement of a personal vision or goal and the realization
of a desire. Coaching includes concepts, models, and results-oriented tools
from the fields of philosophy, thinking, professional didactics, strategic plan-
ning, supportive guidance, sociology, psychology, management and market-

! Article received 17April 2015, accepted 15 September 2015.

* Shalhevet, 1 HaCramim st., Shoham, Israel, e-mail: Loryjm@gmail.com.

? In Israel the elementary school is from first grade to sixth grade and is for children six to
twelve years of age.

* The questionnaire is available from the author upon request.
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ing. The extensive integration creates a synergy effect that enables a high level

of achievements to be reached in a relatively short period of time. Coaching

provides proven results, increased productivity and improved achievements.

Group coaching as action research is, according to Tsellermeir and Tabac
[2004], important in the building of a professional learning community. To
create dialogue and openness amongst teachers who participate in action re-
search it is necessary to build a discussion community that will enable systems
of democratic and respectful relations, which will lead the teachers to see their
work and behaviour from the perspective of others. It is necessary to create
a space for discussion amongst the teachers coached that is open, authentic and
caring and although it is critical, that will create willingness to listen, whilst in-
creasing the teachers’ confidence in themselves and belief in their knowledge
and rehabilitating their ability to handle criticism in parallel to their subjec-
tive and professional educational perceptions [Tsellermeir and Tabac 2004;
Wilson et al. 2012].

The system of relations between the teachers of an open discussion and dia-
logue on their work in the class will be the reflection that will be performed on
the basis of the experiences of thinking and will be used to examine the teach-
ers’ knowledge and to improve the educational and scholastic processes in the
class. The reflection will enable the drawing of conclusions, insights and learn-
ing from the guidance and from the study and in-service training days about
professionalization [International Coaching Federation 2010].

Coaching helps the teachers avoid the engagement in teaching in a proce-
dural or technical manner, through reflection, which in turn allows the analy-
sis of the behaviour and approaches and in-depth examination of the needs of
both the teacher and the learners and creates the ability to meet these needs
[Hayes 2010].

Taking into consideration the research objective the following research
questions were posited:

- Whatare the characteristics and products of experience in the group coach-
ing programme amongst the fellow teachers?

- Does the group coaching programme amongst fellow teachers contribute
to the improvement of the academic achievement of the students from the
perspective of its beneficial influence on the nature of the communication
between teachers and students?

Coaching is intended to improve the achievements and the reduction of
student failures in tests and in their studies, through the improvement of the
quality of teaching and the creation of interpersonal communication between
teachers and students. For this purpose the educational system must be mind-
ful of the field of human resources. The field of human resources includes en-
gagement in the disclosure and development of knowledge, in the identifica-
tion of the workers’ characteristics and in their adjustment to their roles, in
a way that the maximum quality of functioning will be obtained. In addition
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the field of human resources is intended to implement instruction sessions for
the workers, development and adoption of ways of instruction relevant to the
areas of occupation, their professional promotion and effective and efficient
handling of human resource factors in the organization. The strategy today of
human resources assumes that those who engage in the field need to know to
manage the organizational processes on three levels: TLC - technology, learn-
ing, and counselling.

The teachers’ subjective perceptions are an outcome of their professional
training and experience in actual teaching. Action research that addresses them,
examines them, and disputes them may erode their confidence and inspire ob-
jection instead of leading to cooperation [Wilson et al. 2012].

It should be noted that the format of the action research is modern, effec-
tive, and especially useful in the field of education, specifically as an effective
aid in the promotion of the teachers and consequently also for the promotion
of the organizational product at the level of the school and of the educational
system [Carr and Kemmis 2003; Stringer 2004; Levi 2006].

As a member of the educational staff in the school and as the social educa-
tion coordinator in the school, I became aware of the issue of the problem of
communication between teachers and students. In particular I was forced to
deal with the problem by myself in the framework of my position and I was
aware of the existence of the problem from conversations with my colleagues
who frequently complained about the difficulties in the communication and
in the transfer of knowledge to their students.

As a part of the group of teachers who participated in the programme,
I am the researcher and initiator of the plan. I work as the homeroom teacher
of a first grade class and social coordinator in the school. I have professional
training in the instruction of groups and coaching from Bar-Ilan University.

Taking into consideration the unique characteristics of the teaching pro-
fession and educational activity, the action researchers in education encoun-
ter the need to bridge the gap between the theory that developed in academic
institutions in which the teachers acquired their professional training and the
everyday experience of the teachers in the field that continuously offers a broad
range of challenges and issues that require the constant development of skills
beyond the closed set of professional tools [Stringer 2004; Allpert 2006].

In the framework of the action research, the educational system in general
and the teachers in particular are given the possibility of acting as a knowl-
edge community, where not only its practical but also its abstract products are
disconnected from the area of activity. In this the action researchers use the
potential of a beneficial transformation both on the level of the individual and
in the broad social circles of the school, the educational system and society, in
light of the fact that they rely on self-reflection of field factors in relation to the
perceptions, patterns of behaviour, ways of action and work methods as topics
of methodical critical analysis [Carr and Kemmis 2003; Levi 2006].
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In terms of the research method within the present research the qualita-
tive research method was employed to examine the experience in the group
coaching programme amongst fellow teachers, as well as a quantitative research
component as an aid in the evaluation of the influence of the programme on
the students’ academic achievements. Regarding the qualitative research para-
digm this is a method that enables the research and understanding of the hu-
man experience with emphasis on the outlooks and subjective interpretations
of the given social reality. The starting point of the qualitative research para-
digm is that it is not possible to quantify subjective experience but it can be
conceptualized on the basis of the data that can be collected using qualitative
instruments such as observations and interviews [Sabar Ben-Yehoshua 2001;
Shkedi 2003]. The qualitative research method was selected in the case of the
present research study because the present research study focuses on the sub-
jective experience of teachers in a group work process, when this is a new ex-
perience for the teachers and thus it cannot be clarified using a closed constel-
lation of defined variables. This is the research method that suits and is use-
ful for the study of complex social phenomenon, including the examination
of topics that have not yet been studied and investigated in-depth and thus
an extensive corpus of knowledge on them does not exist [Shkedi 2003]. In
addition, in light of the fact that the qualitative research method provides an
answer in cases of the research of complex social phenomena on the basis of
components of experience and subjective experience of those who act in the
given social context, it is customary to use it precisely in the framework of ac-
tion researches in general and in action researches in the field of education in
particular [Stringer 2004; Levi 2006].

In respect of the integration of the quantitative research component, this is
a commonly accepted procedure in social research and its aim is to utilize the
advantages of the two research paradigms [Bryman 2012; Beyt-Marom 2014].
Since the present research study has the goal of examining the potential of the
influence of the group coaching programme amongst fellow teachers on the
academic achievement of their students, it was decided to use the quantita-
tive research method and to examine the differences in academic achievement
whilst comparing the semi-annual test scores in the core subjects amongst the
students of the teachers who had participated in the coaching programme and
those of the students of the teachers who did not participate in the programme
in terms of the degree of improvement in the scores as a measure of the amount
of improvement in the academic achievement of the students.

The action research is intended to bring about a professional change amongst
the teachers and improve their abilities to cooperate and reflect on their behav-
iour in a way that will increase the teachers’ desire to improve the communica-
tion between them and their students. For this purpose I intend to present de-
scriptions of the instructional behaviour in the school, to enable interpretation
of occurrences and to illustrate to the teachers the importance of the reflection



130 Economics and Business Review, Vol. 1(15), No. 4, 2015

and the action research in the change of fixed patterns and in the adoption of
additional instruction methods. These are vital to the improvement of teach-
ing, good communication, the professional and personal encouragement of the
teachers and the improvement of the learning amongst the students. Listening
to others and being exposed to different experiences of teachers who participate
in the programme, along with the development of a recognition of the likeli-
hood of new ways of action additional to those they adopt, may lead to the es-
tablishment of a belief in teaching and in a reinforcement of the teachers’ com-
munity which will provide moral support for its members [Gallucci et al. 2010].

The article presents the theory of the coaching programme and the impor-
tance of the action research for the participating teachers. Section 1 describes
the concept of peer coaching and its influence on the coachees. Section 1.1 ex-
plains the definitions of the concept of peer coaching and its influence on the
coachees. Section 1.2 presents the process of implementation of the coaching
programme for the teaching staff. Section 1.3 explains the effectiveness of the
peer coaching programme. Section 2 explains the importance of circle of ac-
tion research in the coaching sessions with the teaching staff participating in
the programme. Section 2.1 explains the importance of reflection in action re-
search in the peer coaching programme. Section 2.2 describes the methods of
teaching in the coaching process for the improvement of communication be-
tween the teaching staff and the students. Section 2.3 describes the programme
structure, the programme sessions with the participating teaching staff and the
goal of every session and every stage of the programme. Section 3 ends with
the summary of the indices built from the participation of the teaching staff
in the programme.

1. The peer coaching programme and action research

1.1. The concept of peer coaching and its influence on the coachees

The concept of coaching defines a professional process, where the basis of its
mission is to achieve a change that will lead to optimal self-fulfilment and sig-
nificant changes in the coachee’s life, in a way that will reflect his aspirations,
desires, and self-defined goals. Coaching reflects a professional relationship
between the coach and the coachee, a relationship that incorporates the use of
tools and models for the improvement of the coachee’s conduct. Coaching is
used to define the coachee’s vision and mission and define his personal values,
on which basis an applicative action programme is designed and built, enabling
this realization and implementation. The main objective of coaching is to create
in the coachee’s life a sustainable change that leads to optimal self-fulfilment
and to exceptional achievements in his life, his career paths, and the different
frameworks in which he acts. The coaching process is based on an ongoing
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system of relations with the coach, in a way that enables the coachee to define
a vision, mission, and scale of values in the areas of his life that require, in his
opinion, definition and change [Israel Coaching Association 2004].

Coaching is intended to enable the coaches to cope with a crisis in process,
to cope with the objections that the coachee presents in his unwillingness to
deal with changes and to relinquish previous perceptions and in a refusal to
adopt approaches that will create opportunities for the formation of a personal
vision and processes for the change of existing conduct and situations.

The coach must involve the coaching participants in the processes of making
decisions and clarify the importance of reflection to the process. They must dis-
cuss with the participants the difficulties, provide encouragement and support
and enable them to create and express different interpretations of occurrences
and to base this upon data collected during the action research between the
teachers who participate in the programme [Israel Coaching Association 2004].

Levin [as cited by Burnes 2004] addressed the increased depth of the factors
of human resistance to the creation of changes and the ways in which it is pos-
sible to overcome the resistance, so as to enable processes of change. McNift
[2010] maintained that coaching processes are based on learning and assume
that although the coachee already knows a lot, he must find answers to his re-
flections and therefore he needs a coach, who will focus the processes of the
search for answers. The coach in essence is a supporter or critic who listens
to the coachee’s ideas and helps him find alternatives of behaviour. Thus the
coach also experiences the reciprocal learning process along with the coachee’s
experiences [McNiff 2010].

Like Levin [as cited by Burnes 2004] and McNift [2010], Tsellermeir and
Tabac [2004] addressed the teachers’ perception and asserted that the engage-
ment in coaching and action research contradicts the messages that the teachers
receive as students during their studies. They form a perception of the knowl-
edge that they absorb as cohesive knowledge that cannot be disputed, whilst
in action research they are supposed to create knowledge and theories for the
situations that they experienced in the past. To cope with the perceptual fixa-
tion, Tsellermeir and Tabac [2004] maintained that it is necessary to present
the coaching as a long-term multi-stage process, which is expressed in ups and
downs and is characterized by conflicts.

1.2. Process of implementation of the coaching programme

The peer coaching programme is a unique concept that has barely been investi-
gated amongst teachers in schools in Israel. The model is only beginning to be
introduced in Israel and is not established and institutionalized. Cooperation
amongst peers is accepted in many schools and is expressed in the visits of
teachers to the classes of fellow teachers, in observation of the way in which
they teach, in their exposure to other approaches and in shared consultations.
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Peer coaching enables teachers to be involved in class discussion and pro-
vides support in the learning processes of their students. Peer coaching ena-
bles teachers to exchange the role of coach and coachee. During peer coach-
ing the teachers work in the programme collaboratively and share the instruc-
tion, support and learning [Murray, Ma, and Mazur 2009]. Peer coaching is
based on the examination of coaching as a professional method that has been
established in research since 1983, when Joyce and Showers [1983, as cited by
DeFord 2007; Hayes 2010] examined how it could be implemented in teach-
ing, through workshops, learning sessions for the teachers, feedback, profes-
sional research and coaching practiced actively, whilst leading to change and
growth of the teaching in the schools.

Peer coaching is most suitable and relevant to the group of peer teachers in
the school, is effective in comparison with other types of coaching, suits work
within a team and meets the budget limitations. The method enables intensive
coaching because all the participants are to be found in one place and because
it has low operational costs and there is no need for an external coach [Grant
2012b]. The instructor in this model is a partner in the professional interac-
tion at the clinical and academic focus, which complement one another. The
academic focus addresses the field of human resources and addresses the de-
velopment of an instructional staff that will participate in in-service training
courses during its work, in “instructional skills, setting instructional strategies,
and planning systems and tools for work seminars with the teachers” [Du Toit
and Reissner 2012].

The enrichment of the teachers in the school through a coaching programme
and the instructor’s participation in instruction may provide a basis for a dif-
ferent approach to teaching, both personal and school, which does not require
special organization or great financial resources, but may cause a significant
change in the teaching-learning processes [Burley and Pomphrey 2011].

The educational system focuses the control over knowledge in education,
over the knowledge disciplines and over the planning of the teaching in a way
that will facilitate the socialization of the learners and their preparation for life.
In the past knowledge in education was emphasized as the embodiment of the
main objectives of education so as to inculcate the culture and social order,
through the teacher, who was the main source of knowledge. Today, to prepare
the learners for the challenges of the future, the purpose of education is not the
formation but the liberation of awareness, the reinforcement of critical skills
and the inculcation and development of the ability of self-inquiry, curiosity,
cognitive flexibility and moral and intellectual choices. The educational system
is required to cope with the learners’ manner of education and their transfor-
mation into moral, caring, enlightened adults who are sensitive to others and
who take responsibility for their actions [Karnieli 2010].

It appears that schools, the teaching body and the educational system do not
dedicate sufficient time and resources to meet the aforementioned challenges
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of education. The constant race to teach knowledge and to measure student
achievements does not leave time and resources in relation to the learners’ so-
cial and emotional needs, which are not the top priorities and they do not pro-
duce a scholastic atmosphere and educational climate relevant to these chal-
lenges. Teachers learn in the process of their professional training primarily in
one area of knowledge and there is almost complete avoidance of the intention
of oral, social, and educational engagement. There is a gap between the edu-
cational policy that should be implemented and the ability to translate it into
pedagogical activity. The need to cultivate value-oriented and moral learners
with sensitivity to others obligates the search for a different method of teaching
that will bring the teachers to gain experience in new ways [Kfir 2011; Arnon,
Frankel, and Rubin 2012; Jimenez, King, and Tan 2012].

The use of coaching in teaching helps link the teachers’ learning as a practi-
cal tool and their ability to teach interactively with their students. The coach-
ing helps the professional development and the adjustment and appropriation
of means that support the making of decisions that create changes in teaching
methods and aids the shaping and improvement of the teachers’ professional
experiences. The personal improvement and empowerment through coaching
are today perceived as a vital element in the teachers’ professional improvement
and they reflect thinking in one-directional terms that offer focus on teaching
in the class over time [Grossman and McDonald 2008; Burley and Pomphrey
2011; Du Toit and Reissner 2012].

1.3. Importance of reflection in action research and its effectiveness
in the peer coaching programme

Reflection is the higher-order thinking about an action, before, during, or after
it, intended to explain the accumulated knowledge, practical experience, plan-
ning, performance and evaluation of the action and to improve performances
in the future. Reflective thinking on processes addresses the reconstruction of
stages of action, deliberations, judgment in making decisions, attempts to ex-
plain and understand successes and mistakes and how to improve the process
and results in the future [Hayes 2010]. Reflection is an action of self-observa-
tion (understanding and assessment) on processes of thinking and emotional
and social processes and not only on learning itself. Reflection represents in-
tentional, voluntary but not random thinking, which is expressed in questions
on the activity of the past, so as to improve and promote the activity in the fu-
ture. In the peer coaching programme, the reflection is re-evaluated through
the teacher’s experience, the insights he reached, the intuition that guided his
conduct, the experiences he experienced, and the conclusions that were reached.
Reflection represents the ability of analysis, synthesis of situations, evaluation
of knowledge, skills, thinking strategies, value-oriented perceptions and social
positions, which are established and develop during the teaching and learning.
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There are two types of reflection: reflection during the action, which appears
when a person reflects his behaviour during its occurrence with the goal of de-
veloping awareness of its existence, and reflection without action, which is the
action of self-feedback or feedback on the part of somebody who was a wit-
ness of the behaviour after the occurrence and it enables the person to repeat
the conduct with the goal of understanding it, describing it, analysing it and
evaluating the processes of behaviour with the goal of obtaining insights and
profiting from the ability to create behavioural change in the future. Reflection
is a cognitive process of inquiry and helps the teachers focus on the change
of processes of teaching and the adjustment of these processes to the learners’
needs. Coaching helps teachers avoid the engagement in teaching in a proce-
dural or technical manner, through reflection, which enables analysis of be-
haviour and approaches, an in-depth examination of the teacher’s and learners’
needs, and produces the ability to respond to them [Hayes 2010].

The coaching programme in action research is based on reflectiveness, as
an inseparable part of the teaching of qualitative research. The teachers partici-
pating in the process are active participants who are involved in the research
process throughout its entire course and engage in reflective observation of the
learned or researched phenomena. Therefore it is recommended to use reflec-
tive observation in the planning and performance of the process. It is impor-
tant to perform similar activity in the process of the teaching of the qualita-
tive research, with the observation of four dimensions: (1) the personal back-
ground, (2) prejudices and previous assumptions, (3) attitude to the research
topic and contents and (4) influences of the behaviour of the staft participating
in the research process [King and Horrocks 2010].

2. The importance of the action research circle in the peer
coaching sessions

2.1. The importance of reflection in action research in the peer
coaching programme

Action research is a practical-applicable component that enables teachers to
further the depth of their understanding of the teaching-learning processes, to
improve them and to propose alternative ways of coping, which may suit a broad
sector of teachers in the school. Action research is implemented for the most
part in collaborations that combine teachers who have a shared interest and it
constitutes a basis of action that guides the investigation of their teaching ac-
tivity and professional improvement under the guidance of external academic
faculty members, senior teachers, or experienced researchers [Stringer 2004].
The approach enables the presentation of different viewpoints of teachers and
of people from outside their immediate system of interaction. The goal is to
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present a broad perspective, diverse approaches and different points of refer-
ence that will help in the construction of a methodical, trustworthy and par-
ticipative research between guided teacher peers and their instructors. Action
researches are intended to prevent the teaching from becoming a technical
routine and they reflect the teachers” professional knowledge, incorporate it in
relevant theories and examine the complexity of the teaching work. Action re-
searches present the processes of change required in teaching and thus promote
the interests, both those of the teachers and of the schools, while they produce
processes of change in the quality of the teaching [Norton 2009].

Action research consists of two processes. The first process is to identify the
situation and analyse it, whilst the second process is to identify alternative and
possible solutions.

Action research is intended to emphasize the required change of action and
recognizes that successful and effective action is based on the correct analy-
sis of the situation, through the detection and identification of all the possible
alternative solutions and the choice of the most appropriate solution. For this
purpose, the person’s tangible need for change and recognition of the essential
urgency of the change is necessary. The theoretical elements of action research
are found in Gestalt psychology, which emphasized the need for reflection and
the acquisition of new insights as a condition of the successful feasibility of the
changes in situations [Burley and Pomphrey 2011].

Action research reflects a circular process of action, planned, based on
the identification of the problem, the understanding of the need for change,
the planning of activity for the achievement of change, the collection of data,

|dentify the problem

__and
/'enwsmn success \

Adjust the theory Develop a plan
and of action
begin again
Report the

results

Analyze data Collect data
and
form :undusiuns‘_/

Figure 1. The model of three stages in action research
Source: http://creativeeducator.tech4learning.com/vo7/articles/Embracing_Action_Research
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the analysis of data, and the assessment of data, the drawing of conclusions,
and the learning of lessons that will facilitate the formation of new behaviour
[Burnes 2004].

The beginning of action research was in the 1940s in the United States, fol-
lowing the research study of the social sociologist Kurt Lewin, who combined
his three stage model with action research, a term he coined in 1946, so as to
create a rational and guided approach to the planning of changes [as cited by
Burnes 2004].

The development of action research in education derives from the criticism
that arose regarding the gap created between academic research and prob-
lems and topics that occupy the teachers in their everyday teaching work in
the schools. The academic professionalization of teaching requires teachers to
broaden and deepen their knowledge and personal and professional autono-
my, which actually require a bridging of the gap between academic research
and activity. Action researches connect between scientific academic knowl-
edge in the field of education and the teachers’ experience, when the practical
aspect has importance and validity similar to academic theoretical informa-
tion [Allpert 2006].

In recent years the understanding that there is a need for the development
of learning amongst teachers and for the professional development amongst
teachers as well as the fact that teaching is performed through self-critical ex-
amination of the teachers’ work has meant the development of planned pro-
grammes for teacher training by the academic training institutions based on
the perception of teaching as a reflective field, which goes into and studies the
teaching work in depth. The study of teaching as a reflective action enables
teachers to identify problems in their work and to understand and cope with
them, through observation and collection of data, for the analysis of the teach-
ing, processes of learning and learning products, in a way that will improve
the quality of the teaching. For this action research is required [McNiff 2010;
Tsellermeir 2011].

Tsellermeir and Tabac [2004] see the academic training of teachers to be one
culture and the field of teaching another culture. In their opinion, on the basis
of the opinions of Wenger [1998, as cited by Tsellermeir and Tabac 2004], the
third culture is that which develops as a result of the joint learning of teach-
ers, managers, teacher trainees and teacher trainers. The establishment of this
culture requires the establishment of professional learning communities in or-
ganizations and education institutions in which the organization’s educational
vision will be shaped. Through them the main goal of the organization will be
achieved as a part of democratic pluralistic society, whose members have in-
dividual perceptions. The approach of society to these perceptions as an asset
and a resource will facilitate the creation of institutional processes of change
in this society and will constitute a part of the processes of the formation of
educational leadership.
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This activity facilitates the formation, extension, and constant examina-
tion of temporary interpretations of knowledge [Tsellermeir and Tabac 2004;
Gallucci et al. 2010].

2.2. Methods of teaching in the coaching process for the
improvement of communication between teachers and their students

In peer instruction there is teaching and learning. The participants show to
their peers programmes that they have learned and experienced, exchange in-
formation about sources of knowledge and accept from the group emotional
support that enables the clarification of emotional processes and values relat-
ed to an event that the group addresses. The structure of the relations and the
interactions amongst peers is at the heart of peer coaching and is based on re-
ciprocal respect and trust [Lu 2010; Grant 2012b].

Coaching has the potential to improve the effectiveness of teaching through
the maintenance of a non-judgmental system of relations based on trust and
reciprocal learning and that empowers the ability for independent work with
others [Gallucci et al. 2010].

Shidler [2009] addressed the sense of self-efficacy of teachers. She saw im-
portant elements in the field of teaching which can be fulfilled through coaching
for teachers and which influence their students’ quality of learning. She based
her work on the research of Ross [1992, as cited by Shidler 2009], who main-
tained that the students’ achievements increase as the teachers undergo coach-
ing more intensively and that the topics of teaching and learning addressed in
coaching influence directly the rise in the students” achievements. Shidler [2009]
maintained that the teachers’ experience in coaching improves their approach
to teaching and consequently the students” achievements. However, Shidler as-
serted that the sessions need to focus on specific contents, certain techniques
and instructional practices. The teachers participating in the coaching need
to observe other teachers, dedicate hours for counselling and joint work with
other teachers and improve their reflective ability. The coaching needs to fo-
cus on cognitive activities and on the channelling of the thinking and conduct
of the teachers to a defined objective and clear goal. Coaches need to be pre-
sent in lessons that teachers give, to support them and to simplify the teach-
ing techniques and dialogue ability of teachers with their students. The use of
coaching to increase the teachers’ self-efficacy and improve the teaching effec-
tiveness is a part of the educational reforms implemented around the world,
such as “No Child Left Behind” in the United States. The group peer coaching
enables teachers to be involved in the learning processes of the students, to be
found in constant discussion with them and to be supportive of them. It ena-
bles teachers to attempt teaching using alternative methods, to create reflec-
tion regarding the new methods and to hold reciprocal observations, which
are effective both for teachers and for students. Peer coaching is intended to
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make the teacher have the ability to analyse and provide reflection on the edu-
cational and professional activity and in the way that its conduct will be inten-
tional and not random [Van-Eekelen, Boshuizen, and Vermunt 2005; Lu 2010].

2.3. Structure of the peer coaching programme

The structure of the programme presented in the peer coaching process is
within a cooperative and unique paradigm, in that peer coaching has a com-
mitment to an ongoing process through exchanges in the roles of counsellor
and counselled. The peers constitute a figure for imitation by one another, al-
though the assessment does not exist perfectly, in a structured and methodical
manner, despite the feedback given to the participants on their functioning.
During the coaching for teachers, the effectiveness of four components is ex-
amined: teaching specific information, shaping instructional techniques and
approaches, observation and examination of teaching methods, consultation
and reflection. In the first year, coaching emphasized the teachers’ self-efficacy
and teaching effectiveness, whilst focusing on specific contents in teaching and
methods that were implemented and supported directly by the coaches in the
classes [Wageman 2001; de Hann et al. 2010].

The structure of the programme suits the teaching methods that are in ac-
cord with the teaching of qualitative research in general and the teaching of ac-
tion research in particular. The learning is undertaken in a computerized learn-
ing environment with the help of a variety of technological instruments. The
significance of the performance of action research with peers and their place
in the processes of involvement, writing and documenting enable the corpus
of knowledge that exists in the team of learners to be revealed beyond the re-
searcher himself [Glesne 2006].

The main issue that the process raises addresses significant learning pro-
cesses, through adjustment between the methods and values of the qualitative
research approach learned openly and the values conveyed to the learners in the
method of teaching chosen for their teaching [Ellis, Adams, and Bochner 2011].

An additional issue of teaching that derives from the process addresses
the essential characteristics of the interaction between the instructor and the
teaching team that lead to the creation of knowledge for the existence of opti-
mal social action. These include gradual and spacious teaching which enables
dialogue with the teachers in a variety of issues. Dialogue is essential in the
academic in-service training courses that accompany the teachers” social ac-
tion [Hughes 2008].

The programme was about one year in one elementary school and in an ac-
tion research in which I was a partner. The population of teachers participat-
ing in the coaching programme consisted of fifteen teachers, five men and ten
women. The teachers who participated in the programme included three sci-
ence teachers, three mathematics teachers, three English teachers, two language
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teachers, two history teachers, one art teacher and one sports teacher. In terms

of the professional experience as teachers, about 10% of the teachers who par-

ticipated in the programme were relative newcomers, without considerable ex-
perience in education and teaching, whilst the rest were experienced teachers.

The sessions were once every two weeks, for a total of twenty sessions eve-
ry year. Every session lasted about an hour and a half (about two lessons). The
sessions were in the teachers’ room, once a week, about two lessons in the
school schedule.

For a detailed description of the process, in each session, with the reasons
and problems, please see the Appendix.

The coaching programme operates in two main ways:

1. Work of the school staff participating in the research programme, the pro-
fessionalism of each teacher participating, the skills and communication
ability of the teacher in his class with his students and the teacher’s expec-
tations from the innovative process in which he participates.

2. The work of the instructor (coach) in the process of action research who
leads the process in the school and stimulates the perception of improve-
ment of the communication between the teachers and students. He encour-
ages the involvement of the teaching staff in educational dialogue, to listen
and to find solutions through an in-service training programme, as well as
to improve the students’ achievements.

The coach is required to have knowledge in the field of coaching, to have
proven coaching ability, to have knowledge in relevant fields — in child develop-
ment, in education and in teaching. The main research tools in the programme
are observation and discussions over time in the field researched, so as to col-
lect and interpret data. In ethnographic research reciprocal relations and sys-
tems of relations develop between the researchers and the research participants.
For the most part the observation of the teachers is a ‘participative observation’
and the research includes interviews. The research is intended to understand
phenomena, to challenge inadequate positivist approaches and to provide ap-
propriate answers to educational and professional questions [Allpert 2006].

The teachers who participated in the programme performed recipro-
cal peer criticism and experienced a reflective process in the framework of
which actual difficult cases of teacher-student communication were analysed
and discussed, as they arose from observation of the work of the participants
themselves. The process enabled the transfer of knowledge and learning from
failures and successes in a positive and supportive atmosphere, which entails
the potential for an experience that encourages growth and empowers. In the
framework of group discussion in the observations of the lesson, two main
summative insights arose. First, the teachers defined the need for differential
and relevant individualized reference according to the needs of the different
students as an essential condition for teacher-positive communication. Second,
the teachers emphasized the existence of a structural limitation related to the
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ability to perform differential teaching adjusted to needs, when the learning
processes occur in a heterogeneous class with a rather large number of stu-
dents, so that the level of crowdedness produces excessive functional load and
denies the teachers the possibility of meeting the unique needs of each one of
the students in the class.

The evaluation of the results of the programme was undertaken in two main
dimensions. In the first dimension, during the last session a summative reflec-
tive discussion was held in relation to the group process and the joint work
during the programme and in relation to the results of the process against the
participants’ expectations, as they were raised. In addition the participants were
asked to write in their free time voluntary feedback regarding their impression
of the programme and its outcomes. In the second dimension, a quantitative
evaluation of the students’ academic achievements was performed through
the examination of the differences between the achievements of students, of
teachers who participated in the group coaching programme amongst fellow
teachers and the achievements of students of teachers who did not participate.

Conclusions

The topic of the research was formed, on the one hand, in light of my awareness
of the issue of teacher-student communication, as a result, of both my profes-
sional and personal experience and my exposure to similar experiences of my
professional colleagues, and on the other hand, in light of my training in the
instruction of groups and coaching.

The framework of the action research attributes importance to the researcher
being part of the research field itself, with the processes that occur in it, unlike
research approaches in which the researcher is an external factor looking from
the sidelines. In the framework of the action research the researcher establishes
the reference to the action she seeks to research.

I realized that there are relatively few research works on the topic of group
coaching for teachers and peer coaching amongst teachers, although some of
them provide empirical support of the positive influence of coaching on the
teachers’ functioning and the students’ achievements. I further realized that re-
search studies of this type have not yet been performed in elementary schools
in Israel. In parallel I performed an exploratory consultation amongst peers
with whom I shared the idea of the research and I received responses of inter-
est and support.

The development of action researches in education derives from the criti-
cism that arose in relation to the gap created between academic research and
problems and topics that engage teachers in their everyday teaching work in the
schools. The academic professionalization of teaching requires of the teachers
a broadening and extension of their knowledge and personal and professional
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autonomy, which requires a bridge between the academic research and the ac-
tion in practice. The action researches connect scientific academic knowledge
and theoretical academic knowledge [Allpert 2006].

The ethical influences of the programme were that the teachers participating
chose to make suggestions for organizational change in two main dimensions.
First, the participating teachers focused on the promotion of the inclusionary
education reforms that fully integrate the model of inclusion. Inclusionary edu-
cation is perceived by the teachers as an educational arena that promotes com-
munication between the teachers and the students through the strengthening
of the students’ sense of belonging, promotion of equality from differences,
and the creation of possibilities for achievement devoid of obstacles. Second,
the teachers saw the goal of the promotion of attentive and sensitive dialogue
communication as doable in the context educational activity as an activity of
education for values.

The understanding that it is necessary to develop learning amongst teachers
and in their professional development and the fact that teaching is performed
in the self-critical examination of the teachers’ work have obliged in recent
years the academic training institutions to plan programmes for teacher train-
ing in recent years, which are based on the perception of teaching as a reflec-
tive field, which looks in depth at the planning of teaching and the research of
same. The research of teaching as a reflective action enables teachers to identify
problems in their work and to understand and cope with them, through obser-
vation and collection of data and for the purpose of the analysis of teaching,
the learning process, and the learning product, in a way that will improve the
quality of the teaching. For this purpose, action research is required [McNift
2010; Tsellermeier 2011].

In group peer coaching the rise in openness towards the experiences and
in the externalization of experiences was measured. In group peer coaching
the great benefit that the coaching participants derived was measured. The re-
search results were analysed through the examination of repeat elements. In the
peer coaching group high achievements of commitment to achieve goals were
found in the different measures that were examined, such as control, striving
to achieve goals, positive reference, personal growth, environmental control,
positive relations with others, goals in life, self-acceptance, autonomy, sense
of mission, and activity for a goal, perseverance in the path, sense of general
hope (optimism), and the reduction of negativity.

Peer coaching is an important strategy and management and leadership
programmes need to take it into account and include it in the frameworks in-
tended for improvement, despite the discussion on its effectiveness although it
has not been accepted as a coaching method unanimously accepted. Coaching
produces flexibility in collaborative professional development (CPD) amongst
teachers and helps develop inquiry-based knowledge, creates the ability to
extrapolate and draw conclusions, synthesizes knowledge, avoids relying on
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fixed processes and creates continuous learning, essential for teachers today.
Thus coaching has the potential to improve teaching effectiveness and main-
tain a non-judgmental system of relationships between teachers and students,
based on reciprocal trust, mutual learning, and empowerment of independent
work between students and teachers, amongst teachers and students. The ba-
sis for peer coaching is the cooperation that exists in any event between peer
teachers in many schools, in the visits of teachers to the classrooms of their
fellow teachers, in the observation of the teaching processes of others, in the
exposure to different teaching approaches and in shared consultations. Peer
coaching necessitates full communication amongst all the participants, coach-
es and coachees. The coaches are required to have knowledge and abilities in
the field of coaching, proven coaching ability and knowledge in the fields of
child development, education, and teaching. The implementation of coaching
requires enough time that will be sufficient for the performance of the coach-
ing processes that will reflect the coachees’ progress. The participants need
time, privacy and a sympathetic atmosphere so as to implement the coach-
ing process. These are also the basic themes for peer coaching, and therefore
it constitutes an effective tool for the improvement of the quality of teaching
and learning, promotion of the teachers’ and students’ success, through joint
teamwork, inter-staff discussions, for the improvement of the teaching [Burnes
2004; Lloyd and Modlin 2012].

Peer coaching enables teachers to be involved in their students’ learning
processes and teaches the teachers to be in constant discussion and in a posi-
tion of support of the students. Peer coaching enables teachers to experience
alternative teaching methods and to create a self-reflection and reflection with
their peers in a way that will improve the teachers’ efficiency and their students’
achievements, so that the coaches and coachees benefit. The peer coaching pro-
cess relies on psychological principles, such as the increase of the level of mu-
tual awareness of the peers in the process and promotes the personal goals of
the participants. It upholds the counselling of equals, sharing of responsibility,
guidance and coaching, interaction on the basis of similarity or difference in
the profession, status, or training and on the basis of the peers’ experience. In
peer coaching there are group processes, equal and symmetrical relationships
amongst the participants. The dimension of the dependence on the instructor
or coach is limited, since all the peers are also coaches in their turn. The simul-
taneous give and take empowers the participants, creates a sense of belonging
and social cohesion and reduces the sense of loneliness. Peer coaching is char-
acterized by teaching and learning, exposure to experiences, exchange of in-
formation, sharing of knowledge sources, brainstorming, emotional support,
clarification of emotional and value-oriented processes and reflection. Peer
coaching enables diverse perspectives on events, proposes alternatives of ac-
tion and produces commitment to an ongoing process and imitation [Murray,
Ma, and Mazur 2009; Burns and Gillon 2011].
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Subscription rates for the print version of the E&BR: institutions: 1 year - €50.00; individuals: 1 year - €25.00. Single copies:
institutions - €15.00; individuals - €10.00. The E&BR on-line edition is free of charge.

Correspondence with regard to subscriptions should be addressed to: Ksiegarnia Uniwersytetu Ekonomicznego w Poznaniu,
ul. Powstaricow Wielkopolskich 16, 61-895 Poznan, Poland, fax: +48 61 8543147; e-mail: info@ksiegarnia-ue.pl.

Payments for subscriptions or single copies should be made in Euros to Ksiggarnia Uniwersytetu Ekonomicznego w Poznaniu
by bank transfer to account No.: 96 1090 1476 0000 0000 4703 1245.



